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HISTORY 
 
Identifies, assesses, and explains major trends, key turning points, and the roles of influential individuals and groups in United 
States history 

�x From the Colonial Era Through the Growth of the American Republic, including: 
o Political ideas that influenced the development of U.S. constitutional government. 
o Factors that contributed to the Age of Exploration and evaluates the consequences of the Columbian Exchange. 
o Social, economic, and political tensions that led to the American Revolution. 
o Factors that accounted for the differences between societies in New England, the mid-Atlantic, and the lower South. 
o The evolution of the two-party system. 

 
�x From the Civil War through World War I, including: 

o The effects of the Civil War on U.S. society. 
o Reconstruction policies and their impact on U.S. society. 
o The effects of industrialization and urbanization on the U.S. 
o The patterns of immigration settlement in different regions of the country. 
o The obstacles, opportunities, and contributions of immigrants. 
o The relationship between business and labor. 
o The political, social, cultural, and economic contributions of Populism and Progressivism. 
o The causes of World War I and the reasons for U.S. involvement in the war. 

 
�x In the Twentieth Century and Beyond, including: 

o The causes of the Great Depression and its impact on the United States. 
o Reasons for U.S. participation in World War II. 
o The role of the United States in World War II and the impact of the war on the United States. 
o The origins of the Cold War and its impact on the United States. 
o The origins and the course of post-1945 social movements, particularly the Civil Rights Movement. 
o The relationship between U.S. domestic and foreign policies in the 20th century. 
o The U.S. military engagement in Vietnam and its effect on the United States. 

 
Explains, describes, and identifies major trends, key turning points, and the roles of influential individuals and groups in 
world history 
�x From Prehistory to the Age of Exploration, including: 

o Major achievements of the Greek and Roman civilizations. 
o The role of feudalism in the growth of European monarchies and city states. 
o The populating of major world regions by human communities. 
o Centralized and decentralized states. 
o Factors contributing to the break up of the Roman Empire. 
o Major political, social, and economic developments in non-western states. 

 
�x From the Age of Exploration to the Present, including: 

o The origins and consequences of encounters between Europeans and peoples of Africa, Asia, and the Americas.  
o The cultural and religious significance of the scientific revolution. 
o The relationship between political and industrial revolutions on social and cultural change. 
o The causes and effects of European, American, and Asian imperial expansion. 
o The causes and consequences of 20th century wars. 
o The causes and global consequences of economic development. 
o The causes and consequences of the Holocaust. 
o The independence movements related to decolonization. 

 
Explains, Describes, Identifies and Assesses Major Trends, Key Turning Points, and the Roles of Influential Individuals and 
Groups in the State of Illinois  from the Colonial Era to the Present, including: 
�x The development of political ideas, institutions, and practices in Illinois. 
�x The development of the Illinois economy. 
�x The impact of cultural migration and religious traditions on Illinois. 
�x Illinois family and local history to U.S. and world history. 
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Explains, Describes, Identifies and Assesses Comparative History, including: 
• Similarities and differences within and between cultures. 
• The impact of broad historical developments on diverse cultures. 
• The different meanings and implications of historical developments on diverse cultures. 
• Continuities and changes within and among generations. 
• Explains, describes, identifies and assesses major interpretations in the field of history 
• Various definitions of history. 
• Interpretive frameworks in analyzing historical events, and major debates among historians. 
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